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Introduction

Main challenges of the ageing knowledge economy are constant upgrading of the skills of the
active population and mitigating new and old sodisks. In the aging society and the
globalised knowledge economy, the people in-tif@are increasingly exposed to social risks

of exclusion from the labour market. They are also excluded from formal Lifelong Learning
(LLL), specifically Tertiary Lifelomgy Learning (TLL). The access of miifle learners to TLL

and their retention in the system have an increasing relevance for theesom@mmic

sustainability of the ageing European knowledge society.

Opening Higher Education (HE) for mide learners, dagning flexible pathways from VET
and professional experience to higher education, flexible learning arrangements conciliating
family-work life and learning and the adaptation of didactical methods in HE are challenges to

affront problems of the aging kndedge society.

The European Project THEMP (Tertiary Education for People in Midlife) focuses on the
education and training mission of the Universities and asks for the measures taken by the
universities to expand their educational and training activiittg®nd the traditional students to

a wider range of citizens and in wider range of learning environments.

The project aims to study tertiary life learning (TLL) programs at universities in-me&tdber

states (Germany, ltaly, Spain, Hungary, United Kingd@wrech Republic, Netherland) with
respect to inclusion of milife learners and social impact. It provides a description of the
landscapes of teary life long learning in these countries, but the core contributions are case
studies of three universitiga each country. Main focus lies in the analysis of the weak and
strong points of the lifelong learning activities in the selected universities and their strategies in

developing and implementing training programs.

In Germany, three Hnstitutions havebeen choosen for case studies: Rubmiversity
Bochum, FerrAJniversity Hagen and University DuisbuEgssen. At the core of each case
study stands an analysis with statistically available data, making series of interviews with
decision makers, takeholdelscturers and midife learners. In this report the results of the case
studies in Germany will be presented. The national report will summarise general findings of
three case studies and, hereby, show an overview and some insights of the general TLL

activities in Higher Education Institutions in Germany.
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LLL and TLL inthe German context

In the German education system, the stéi® Lander) have the main responsibility, while the
Federal Government playslgra minor role. The Federal Government is mainly responsible for
legislation on the general principles of higher education, promotion of research, financial
assistance for the students, vocational counselling and vocaticttad-fmb training in the dual
system. Several major issues in the education system are still addressed at the national level,
which leads in practice to several interest conflicts among states and to more or less different

regulations and procedures in the states.

380 higher educativinstitutions are spread across the entire country. Today, about two million
young people study in Germany. Different types of public and private-retedgnized
institutions of higher education have-eristence in the German education system.

The uniwersities of applied scaees Fachhochschulen) are a special feature of the German
university system. Distinctive features of those universities are their emphasis on practical
relevance, their small group size and exams which are integrated into thes sasliwell as

study programs which are highly structured, planned;rgtdted, which therefore result in
much shorter study times than is usual when compared with other German universities. The
universities of applied sciences offer applicatmientedstudy courses mainly in Engineering,
Economics, Social Work, Public and Legal Administration and Health and Therapy. The

graduates with excellent grades may well be admitted for a PhD at a university.

The German Education System has some peculiaritieshwdrievent to a certain degree the
spreading of LLLissues. Basically, lifelong learning activities of the-HStitutions can be
summarized into two major topics: Continuing vocational training and Continuing education at

institutions of higher education.

Beside teaching and research, HE institutions are also involved in continuing education
activities. According to estimations there are 348 further training centres in thesHiHtions

in Germany. The programs vary with respect to duration, degreeddneksaed groups.

In Germany, there are 15.750 further training organisations. Half of them are private
organisations (33% commercial, 15% mAmofit), 14% adult education cens
(Volkshochschulen), Education institutions run by churches, unions, pofiticatiations, adult
education initiatives have in total 12%. Companies have a share of 12 % as well. Vocational
training schools and vocational high schools have 10 % share. Other training providers are
around 5%. They get their income from five major sesr Participants themselves,
Companies, Labour Agencies, Official Sources (States, Federal State, EU, Local Government),

and sponsor of the organization themselves. (BIBB 2011)

Although there were some initiatives during the 70ies to establish contiedungation as a
core part of public education system, the idea has disappeared in time, mainly due to

competence wrangling between national state and Federal States. Federal States are in principle
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LLL and TLL inthe German context

responsible for the education issues and their positionbleas strengthened further as a

consequence of the reform of the federal system in 2006.

With respect to continuing education, the main responsibility is shifting more and more towards
the individual learner. The terms “selirectedlearning” or “selflearning” have become
common not only in policy discussions but also in professional and educational science
discourses. SeResponsibility regarding individual financial investment in education is

expected.

Since 80s there had been initiatives to estahtishtinuing education, besides teaching and
research, as a third pillar at institutions of higher education. The terms “continuing vocational
training” and “continuing education” are used mostly interchangeable, which makes any
attempts to get an overviewnuch more complicated. Meanwhile there are several
organizational units within the higher education institutions which are engaged on a huge
spectrum of training activities. Nevertheless, LLL has been regarded in general as a diffuse
concept with an ambigus content. Some existing activities are offered under the new label
LLL but without any further value added.

The early initiatives and acts have aimed at expanding knowledge transfer outside of HE
Institutions. The aims were directed, on the one hamdessen the burden of first level
education and to meet the qualification needs of thexaug. On the other hand, as an

instrument for additional resources in the-Histitutions.

Today, several HHEnstitutions have established further training centres effer courses and
seminars with various length and content. Furthermore, new organization forms have been
established in order to ensure flexibility in the training market as well as to develop target group
specific offers. Corporate universities andregmasing engagement of international universities

are, hereby, new development in recent years.

The main of further education courses are not directed to the necessity to transfer academic
knowledge. But to disseminate in the market and address variges gaoups. In the last years,

the offers for continuing education have become more pragmatic and occupation oriented.

Nevertheless, LLL is still in the beginning stage in the Germarinditutions. Main reasons

are related to:

» Training and training dated activities are not a reputation factor among the scientific
community at all.

« At the training market there is already a strong competition. Academicians are not
businessman, mostly lacking business spirit

* Reluctance of academicians and institutidoairiers which prevent flexible and quick

responses on the changing market conditions.
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« Still problematic issues: transparency of programs, modularization, certification and
accreditation of academic continuing education.

» The costs of further training aetiies at the universities should be setivered. They
get usually no financial contribution from the state, compared to first level Higher
Education. Furthermore, time burden for such activities are not registered as working

time, which leads to low engament of university stuff due to time reasons.

Higher education institutions, therefore, play only a minor role in the continuous training
market, although in the recent years the share of distance learning has been increased within the
HE system. Higher education institutions are estimated to acawrgntly for about five

percent of the continuing education market.

In 2004 the Strategy for Lifelong Learning in the Federal Republic of Germany was formulated
with the aim of promoting LLL activities among different age groups in Germany with a special

attention to those who have low qualifications. According to the strategy financial incentives
have been created to support people with low income in participating in further education and
training. In addition educational counselling andsite learningactivities at the local level

have been improved.

In order to achieve the strategic goals, several attempts have been made in order to open
universities for people with vocational training and experience. Recognising prior learning
experiences is the comgency of the federal states, since there is no unified education system in
Germany. In order to ensure matures students’ participation in tertiary lifelong learning
activities, a central question is recognition of their prior learning experiences. Altithag
legislation allows explicitly the recognition of prior experiences, the share of adult learners in

nontraditional training courses offered by German universities is still very low.

Several initiatives have been introduced in order to achieve tlaistyit federal level of the
regulation of education has led to restricted results. Additionally, adult students often face
difficulties in undertaking fultime study. Alternative modes of higher education programme
(parttime studies, external/extramuratudies, distanekearning etc.) are needed to widen

participation among adult learners.

Globalization is also creating new challenges for the German scientific and university
community. The policymake@nd universities have taken initiatives with a series of reforms to
adapt the university system to the new international standards: introduction of Bachelor’'s and
Master’s degrees or the introduction of tuition fees and selection tests, emergence ef privat
facilities for academic training or the stronger strategic alliances between universities and
institutes outside the higher education system. Nevertheless, that there is still a way ahead to go

and the higher education institutions should be engagedlimiuch more than before.
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Case Studies and Methodology

The national report is based mainly on the findings of three case studiesURuérsity
Bochum, FerdJniversity Hagen and University DuisbuEgsen have been chosen in Germany.
Due to huge diversity of Hiistitutions and institutional units dealing with Tertiary Life Long
Learning (TLL), the selection of those three cases can only show illustratively some examples
of TLL-activities in German HEystem. Although not representatiat all, during the selection

it has been striven for to identify typical institutional forms which could give insights about the

general praxis in the German F&/stem.

RuhrUniversity-Bochum has long tradition in the fields of further training prografesn
University Hagen is the biggest distance university which offer flexible training andirpart
study possibilities which are highly relevant working people and especially for persons in
midlife age. In University Duisburgssen, further training #eities for wide person groups are

still in progress. But in the last years new programmes have been initiated.

In three cases, 18 interviews have been conducted in the time period between March and
October 2012. The majority of the interviews have bémre to face interviews. Some
interviews have been carried out by phone. The interview protocol has been designed as semi
strudured questionary in order to enable the interview partners to express their opinion and

thoughts as much as possible.

At the core of each case study stood beside an analysis of statistically available data,
documentary analysis, interviews with several actors. The questions in the frame work of the
interviews have addressed mainly at two levels. At the institutional, lémstitutional
representatives, decision makers, stakeholders and lecturers within tirestilEion or a
specific program have been chosen for interviews. At the individual level, however, main
interest has been directed to the students who have bemmtbu participating in the TLL

activities in question or who had been participated in the recent past.

The main selection criterion of the TLIProgrammesdhas been their relevance to the main
target population of the midlifeearners. Neverthelesthe analysis of the TLEActivities in
Germany have shown that in general only a few programs have been directly addressed to
midlife learners. In several programs, one would find, however, a mix of certain age groups.
Hence, midlife learners do not build theesific target group in TLIProgrammes in the case

studies.
Thegeneral research intereswithin the THEMP case studies can be summarized as below:

* Why, how and to what extent Hiastitutions are involved in the TL-hctivities?
* What were the driving facte in thedecisionmaking process? What is the main target
group for such activities?

* Whichdidactical approaches are needed or already applied,
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If and how such programmes are designed and tailored to the special needs of the
learners irmiddle-life

What was thempact/Effect?

Is there any evaluation procedures and how they are applied?

Which experience has been made and what are the challenges, recommendations and

expectations in the future?
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Case Study 1: Ruhr University Bochum

General Information about the Institution

The Ruhr University Bochum (RUB) was founded in 1961. With its 20 faculties on one
integrated campus, the university is home to 5,000 employees and more than 36,508 studen
from 130 countries.

Research and teaching is carried out in a total of twenty faculties at the RUB. The term
"Faculty” is used for RUB’s disciplinary institutional unit¥he holder of the chair, i.e. a
professor, leads a team of academic staff, adnative $aff, technical staff and student
assistants. In some cases, thematically related chairs are organised together in institutes and

departments.

The Ruhr University currently offers some further education courses that can be studied as
distance larning and pastime or further studies. As a rule, these are to postgraduate Master's

courses. These are usually charged.
As distance education two advanced Master programs are offered:

» Distance Learning Program "Applied IT Security" (Master of Science),

» Distance Learning Program "Criminology and Police Science"

Advanced Master programs can be attended adipatfor a university degree. In general, the
programs are divided into threlay (weekend) courses that take place in one or two months'
distanceover the study period (one to two years). Between these seminars there-l@arsielf

phases for their preparation and review. These phases are individually configurable and can be

adapted to timing constraints.

The continuing education facilities piide tailormade courses for companies and their

employees, teachers and RUB members. Such programs caenoledparttime.

On the Ruhr University campus, the Ruhr University Academy, which is organised by private
business, realises ahcompassing, intdisciplinary educational measures. It provides
academiestandard, jokoriented continuing education for specialists and management in
companies, local authorities, organisations and educational facilities. The close cooperation with
teaching and researcit the Ruhr University creates ideal conditions for positioning in the

continuing education market with disttive programes.

The Centre for University Continuing Education (“Arbeitsstelle Wissenschaftliche
Weiterbildung”, AWW) provides information abotlte range of continuing education measures
provided by the RUB anddvice on questions of jetwriented further university education. It
also advises and supperthe faculties )(the term "Faculty" is used for RUB’s disciplinary
institutional units) and ingutes in the planning and execution of continuing education

programs. This takes place in close cooperation with the RUB Academy.
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Case Study 1: Ruhr University Bochum

The Professional School of Education (PSE) advises teachers and gives them information about
the possibilities of continugheducation and training at the faculties (the term "Faculty" is used

for RUB'’s disciplinary institutional units) and external institutions.

Although principle of lifelong learning is formulated in the guidelines of the University, there
is, however, no geeral strategy for its implementation. Regarding continuing education and
training (Weiterbildung), however, there is a broad spectrum of activities organized and
coordinated in different units.

Whereas Centre of University Continuing Educationprovides geeral information about
training activities at the University and advises and supports the facultieBrafessional
School of Educationadvises teachers and supports resebaged teacher training, Main unit

for the organization and coordination of tiaig activities is th&kuhr University Academy.

Ruhr University Academy is organized privately and provides acadesiandard, job
oriented continuing education for specialists and management in companies, local authorities,

organisations and educationatifiities on an academic level.
The topics are:

» Digital Geographic Information Processing

* Human Resource Management

* Innovation through participation

* Conflict Management and System Design

* Lean Management

* Mediation and Conflict Management

» Organizationoriented key qualification

» Systemic consulting in business and the world of work

* Change Management

Additionally, the academy offers seminars to various topics. The duration of such seminary
varies from one day to several weeks. Each yearndr@®0 persons take part in training

activities. In the empirical framework of THEMP, the topic “Change Management” has been
chosen as case study in cooperation with the Ruhr University Academy, mainly due to its

relevance to middle age groups as welloathe high share of elderly participants in the courses.

“Change Management” is a 3semester extraccupational program for people with work
experience as employee’s representatives and members of work councils, offere®Rilgrthe
University Academy, in cooperation with m5 Consulting, a consulting agency specialized in

work councils.

The program encompasses six modules. Each module is designed for one week (Monday to

Friday) and two modules per semester, which have to be attended in Bochum. This deastion
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Case Study 1: Ruhr University Bochum

chosen in order to establish a profound education environment and to reach participants. In the
time between the learning modules, the participants have to solve certain tasks which can be
done either individually or in groups (corresponding persgnall via Email and telephone
conferences).

Modules:
* selfmanagement

conflict Management
* project Management
* Economics

¢ Management

change Management

The participants are encouraged to work together with experienced colleagues about strategies
and solutions to specific challenges of their own professional practice. Within the framework of
so called fireside chats, they would get the opportunity fontensive exchange with experts

who are invited occasionally for such meetings.

After successful completion of a final paper on their project work, the participants receive two
certificates— one from theRuhr University Academy and one certificate from ¢hIHK

(Chamber of Industry and Commerce) entitled “Change Management”.

Target Group

The program is oriented to people who work in positions as employee’s representatives,
especially members of work councils (in some cases also members of the staff)coluncil
enterprises. The admission to the program presupposes priory a professional education and work

experience in employee representation.

» works and personnel council leading members
* employee representative /in the management board
» workers' rpresentative /with special responsibility

« member works councils

Participants come from atlver Germany, the average number of students within a seminar is
approximately 20. The age structure is (roughly) as follows: 50% are between 40 and 50 years
old, 25% over 5@ears and 25% under 40 years.

The reason for the initiation of such a program was based on the recognition of changing
demands with respect to working environment of the target group. It has been developed in

cooperation with the members of work councMgork council members are elected by the

Page | 13



Case Study 1: Ruhr University Bochum

company workforce for a four year term. They are expected to reduce workplace conflicts by
improving and systematizing communication channels. Depending on the size of the company,
they are released from their dtiand spend their time in representative issues. During work
council work, they gain certain knowledge andj#ice several skills and competences (e.g.
advancement in social competences, personal memegguristical knowledge) which have

normally nothirg in common with their previous position and occupation.

The program “Change Management” is an offer based on a systematic further training to endow
themselves with necessary tools for improving their daily work in the work councils. In general,
most of hem are unlikely to return to their previously position after working in the council.
Mostly they take over other responsibilities within the company (or elsewhere, if desired).

Therefore, the program aims at supporting them for time after work couricitiast

Decision Making

The Ruhr University has over 30 year experience in the field of developing and implementing
continuous learning progms. Hovewer,a systematic and institutionalised conduct has been
possible through start up of RuAcademy The aim of such activities are related to the
exploitation of internal resources and opportunities. Not only teaching and research but also
training activities for non academicians should have been promoted. Hence, with respect to

continious learning the ungvsity was one of the early starters in Germany.

Regarding selection of issues there is no fixed form of thematic orientation. In general, certain
content areas for explicitly selected target groups are chosen. Main questions for program
development focles on such questions: Where is demand and has the university interest in it.
Since the acadentyas aprivat market orientation, i.e, all the costs must be covered. Compared
with the teaching activities for undergraduates and master studies, such farttieg &ctivites

of the academy becomes no external financial contribution from the state. All of the lectures and
decision makers surveyed in the case study stress this as a major obstactle for the extention and

development of training programs for extarmisitors.

The Ruhr University Academy develops programs usually in cooperation with the faculty
members and within the academy itself. From time to tinmiksinensively with the external
instituions and cooperations. The training program “Changeagement” was an output such

an external cooperation with the ME®nsulting firm, which develops and offers specific
training programs. The interviewed members of the MP5 claimed that an academic training

program for work council members had been the éire 10 years ago as such.

Since then one can find meanwhile several new programs for this specific target group. The

basic idea for an initiation such a program emerged from diverse contacts with the trade unions
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Case Study 1: Ruhr University Bochum

and work council members. The MP5 hadidacted an empirical research and surveyed several
work councils. Eventually, the major problems of the work council members became apparent.
The work council members are elected for several years and are set free from their occupational
duties. They haveto concentrate on representative issues and overtake several diverse
managerial tasks. The question is what happens if these membart lmlected or don’'t want

to stand as candidate for next election periods. Both employees and employers would be
confronted with a severe problem. During their job as work council member they have distanced
from their original occupation and experienced decay of qualification. Even, if return to their
own occupation, they have fear thttey can not keep up with new regements and
qualifications. As work council melpers,hovewer, they have acquired new skills, especially in

the fields of management, organisational development and representative issues.

The employers have also difficulties to settle them down in oldrthepats, even if they still
exist. The MP5 has grasped the idea and developed first thoughts for an academic training

program and took contact with the Ruhr University Academy.

The program is promoted by means of brochures, its homepage and mailingulisi$so on

fairs or directly within companies, when program representatives are invited for presentations.
Many participants take notice of the program by information of their colleagues or employees of
other companies. They decided for the program lseraf the positive experiences of former

participants.

The number of participantss on avaragel8-24. After the threshold of 15 participants the
program can be started, which constitutes -coserage. The Change Management program
lasts 3 semesters and requires 30 presence days. So the participants require permission of the
employers. The interwe partners claim that work council members insisted on one day a week
presence or at most two days a week. But the Academy has regarded this due to didactical

consideration not that much feasible.

The interviewed students see themselves confrontdd lwite changes in the labour market.
Some of them are in charge of work council task singeratyears even decades. That such a
training program will be offered by an academic institution, attact their attention. The fact that
the participants had probably their life time never a contact with an academic institution was
the major obstacle to overcome. The Academy offered overview seminars. Mostly, they are
informed by former participants or own network with trade unions and other institutions. The
thoughtsabout the time coming beyond work council period lead them to a new orientation. The
fact thatthey can not go back to their original occupation, motivaltesn to do something new

or even in the old company they can overtake eventually managskalNainly, due to their

experiences in such issues during the work council membership. They have built up some social
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and soft skills, and even some substantive skills regarding management, legal issues and

specific aspects of human resources.

The members othe work councils set free from usual work burden. According to Labour
Management Relations Act or Personal Representation Act, the employer is also obliged to take
measures for training activities for council member and finance themelas Hence, theosts

for the training program are taken over mostly by the employers. Additcosis due to
pesence days in the academy makes for nearly all participants a great stouggteat
permission. Major objections come from other work colleages in the vwricit. Since they

must overtake additional work due to absence days of participants. From time to time it is also
reported that some collegeaues show jealous reactions. Most of the participants live in the

surrounding cities with reasonable travel timgtlo

Apart from possible financial difficulties, students claim that they have to convince not only
their respective work council, but also their private surroundings and their family members.

Most of them have various responsibilities so they have t@bemotivated.

Furthermore, beside finances and timing, potential as well as actual participants might have
doubts regarding their own potential for an academic education, as most of them do not have an
academic background.

Implementation

Main challengeof the program design constitutes the adjustment to be made with respect to
specific target group:

* The participants have usilylino adademic background and even never had a contact
with academic institutions before.

* They have, nevertheless, long year®oofupations practice and experience. They even
know labour market better than some university professors who are engaged in solely
with research and academic teaching. The programs designed should pay attention to
past experiences of the participants ahgpssble, incorparate it into the design of the
programs.

* The participants belong to midlife age groups and should not be treated like
undergraduate students. Their learning pace and time differ to a great extend.

» Didactical aspects are related to ttiellenges how previous experience and specific

target group peculiarities should be balanced in accordance with the program targets.

Furthermore, due to their longrim experiences during the work council membership, they have

built up some social and #askills, and even some substantive skills regarding management,
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legal issues and specific aspects of human resources. The program “Change Management” is
designed to take such aspects into antomd build on such experience and to offer systematic
training.

The program “Change Managent” take into account real demands of participants and
integrate the treatment of them into the seminar program. In the moduleni&edfgent/Self
Organisation” such specific needs are articulated and a basic idea oket prork will be

developed which is a prerequisite for a certificate at the end of the program.

Participants work on the individual project along the entire training program and at the end it
will be finalised in a form a report, which constitutes tHeial output, for which they get a
certificate. The certificate will be designed in cooperation with the IHK (chamber of commerce)
and enjoys a high level reputation. Mostly, the content of the projects are related to specific
plans or targets of the padipants what they want to do after the duration of council

membership.

The conduct of projects are regarded as a key measure to bring the theoretical aspects with the
personal experience together. Each practical project is assisted from planning, Bxecutio
documentation to final presentation. The management team calls this as selective content
mediation where mediation theory is converted into a practiented project. The tools which

are thought in lectures are then applied in practice.

During the letures, the participants are encouraged to be active in discussions and asking

qguestions. The participants learn by this way also from the experiences of others.

Another way to bring the participants together and enhance networking is related to the
organsation of Fireside guests mags. Occationally, some people from industry or
universities or from politics are invited to such meetings where participants and quests delve
into thematic discussions, where everybody would profit from experiences frars.o8ome
guests are proposed from the participants. This is another way of dissemination by which the
participants link the learning content of the course withr thein campany and, hence, with the

practice.

The lecturers should not sound that much acacewhere they use too much academic
vocabulary and terms. They must be able to transmit academic finding through an
understandable language. They must be able to show practical content and adapt it to the target

group. Not every scientist or professors ci that.

The employers and participants have certain confidence to the Academy mainly because of its

academic institutional setting.
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Didactical Aspects

Concerning the didactic approach of the program, the focus is on linking the theoretical
backgroud knowledge which is provided in academic lectures and seminars with the practical
implementation of the newly gained skills. Participants are encouraged to actively contribute to
the content of the program by proposing gdesturers from their indidud work background

for socalled “chimney evenings or firesigeeetings” with open discuigsis. Six-months
practical project has to be finished by participants during the second half of the program in
order to receive a certificate. In this project, thedstis (in small groups up to 4) chose a
practical topic from their professional background and apply their newly gained theoretical
knowledge to this task. The results can also potentially be applied in the respective companies

the participants work in.

The stating modul “SelfManagent” is designed to transrsiime study skills and to encourage

the participants to an activ way of seminar. Firstly, the ppdits should lose the fear from a

new enviroment which is settled in an academic world, winiay seen overwhelming. The
participants bring certain experience. Based on it, the seminar tries to deliver a substantive
input, shows new methods and procedures, upon which they can build up and finally to
chanallize this into the progress of their projectlividual needs or interests are acknowledged
and supported fothe formulatition and realisation of the project. The modules are mandatory

for all participants.

The lecturing team consists of university professors from the faculty of psychology (business
psychology) of the Ruhr University Bochum. External lecturers, trainers, professionals or
professors with an economic background (mazonomics, human resoureceanagement,
business mediation) are engaged as well. In the selection of their staff, the program managers
put particular emphasis on experience in adult education (resp. with people who have
professional experience, as opposed to graduate students).t@mwoseare covered by written
documents. They are designed to assist and instruct the participants in the time period between
seminar meetings. They are usually in electronic format and are offered to participants by using
learning platform of the univetsi which is called “Blackboard”. Possibilities of new meedi

and powerpoint presentations of flip charts are often used. But what is more important, as the
interview parterns claimed, is the variety in the types of the work: lectures, discussion groups,

exercises.

The lecturers should have in general experience with respect to adult learners. They should not
only know the specific issues of teaching and learning but also should be as lecturers active
outside of the university. They are coming from differeigciplines. The major aim is to

combine and integrattheir experice in the framework of the seminar. The university has a
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special department “Internal Trang and Consulting” supporting training competencies of the

stuff. Didactical training for learesare offered.

In general, students appreciate the training and teching methods within the program. But they
are overwhelmed in the beginning by the huge amount of things which they had to organise by
themselves. But through seffanagement modules ang mteraction within the group in the
seminar, they can exchange ideas with another and get involved deeply with the seminar topics.
Due to lack of learning experience in an academic institution, the participants had great
reservations with respect to learg and teaching methods. Some of them think that the students
must have certain abstraction abilities to keep up with the subject. The students being interviews
claim that such fears disappear in the course of time, mainly duegdorsapd assistancé the
lecturers. As a whole, lecturers meet expectations of the studéetecturer are coming from
university and other similar institutions and this has been regarded by students as a positive

combination.

Evaluation and Impact

Constant evaluations every single teaching unit of the program are an essential part of the
conceptual framework. Students fill in evaluation forms after courses. They deliver ratings with
respect to individual aspects of a lecture or seminar. They are asked to asspes gaestions

the quality of the program units. The participants are encouraged to propose changes, if deemed
necessary. Critical issues mentioned in these evaluations are usually adopted as soon as possible
—this applies, however, for smaller or orgatiz@al changes. In case that a majority of students

is very dissatisfied with a certain lecturer, the lecturer might eventually be replaced.

Feedback from and regular contact with several Alustmdents encourages the program
management in their impreesi that many of the skills acquired during the program could
actually be applied within the professional surroundings of former participants. Some of them
have reached higher positiomgthin their companies, while for others a desired change of

employer vas possible.

The inteview partners from the management side regards the program “Change Management”
as success. There were meanwhile some other competing offers from diverse institutions in the
training market. They have disappeared now, but “Change Mamag” is still offered on the
market. Evaluatiomandalumny netvork can deliver indeed some insight about the impacts of
the programs. But what is needed,amelecturer, is somehow long term program evaluations
starting from the beginning of the prograand escording and finally analysing the real effects

on the participants.
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The students appreciate and stress the high importance of practical relevance of the topics in the
seminar. They have profited especially from sefinagement and conflic managermesues

and could apply in their own work, company and even in their daily life. Some participants had
several trainings in the past, mostly offered by trade unions. They might have been usefull in the
beginning, but over time they become boring. In eadamical setting, so in opinion of one

participant, they could learn something usefull and embedded in a theoretical framework.

They regard further training in general as a good possibility to doteorgeneaningfull in old

ages and to have new oriematand to improve employment chances. Due to the fact that some
participants come from other cities afndm diffent companies, team building in project groups

had been difficults. Participants from same cities and companies stayed together and build up
groups for project work. Others found it difficult to get access. Teleconferences and
communication via interteare usefull possibilities but not real substitute for personal
interaction. Since some participants come from diverse cities, it can be expreateslich

groupings would be somehow problematic for some participants in future.

General Conclusions

Principally, the adult education programs differ from typical university courses. In general, in
the University studies job experiences are not reduoe asked for at all. If someone has
occupational experience, this had seldom to do with the content of the current study. What the
programs of the Aademy differenciates from typical university programs is the fact that the
needs of the participants aeken into account in each step of the program from devej@pid

desing to the implementation. They are designed to a certain degree flexible in order to
incorporate and adjust the content as well as didactical issues into the current level and needs of

participants.

Development of such programs should, according to the views of lecturers and responsibilities
in the Academy, concentrate both on the internal competencies of the universities and the needs
in the market. It would not be enough, if the unsiges develop programs which are interesting

but have no market relevance and no demand. On the other side, it would be ineffective if the
demand actors ask for some readgde tool box which they can apply immediately on the
work. There must be some hate between theory and practice. From this cooperation both
sides would profit. Workers can learn how to reflect theoretical background in their daily work

and scientists can ebrverelevanz of scientific knowledge and skills in the practice.

The progran “Change Management” hagenslighly modified and adjusted over the years, but
the core modules remainedetisame. In the opinion of the interview partners, such programs

should have continuity and sehow a recognition effect as well as a label with @od
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reputation on the training market. New particitants learn usually from former students about

such offers and the good reputation and certificate have huge effects.

Participants claim that Life LanLearning is becoming a major issue in the compairethe
past the companies did not encage that much training activities. They have, at most,

tolerated, as long as such programs do not cost time and money.

In general, developant of further training programs by the universities is regarded by some
lecturers as probleatic. Which concerns the fact that many of university stuff concentrate
mainly on teaching and research. Many of them have no practical experience or job experience
in companies. If a new orientation would be successful will be in futuealachallenge with
respect to the role of universities in the Life Long Learning strategy. Another obstacle is related
to financial issues. German universities do not get finansigik@ance from the state and such
traning offers for wide public shouldoeer costs. In opimn of lecturers interview in the

Academy point out the importance of instutional settings and legal framework.
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Generallnformation

With 410 professors, 2,300 academic staff, 1,270 employees and about 32,000 students, the
University Duisburgessen (UDE) is one the largest universities in Germany. It emerged in
January 2003 from the merger of two universities: GerMettator University in Duisburg

and Essen University.

In the guidelines and general strategy papers, the concept of LLL does not appear. The
objectives are described rather by terms such as training on a scientific level, practice and needs

orientation, customer orientation, flexibility and future orientation

Furthermore, the association "Life Long Learning Association” supports studying at age. The
activities of the association, however, revolve more around the target group of older people,

mostly retired persons.

Currently, the training activities are oféel primarily by the Ruhr Campus Academy. The
Academy was established in the legal form of a-puofit limited liability company. The main
shareholders are each 50%: the University of DuisbuEgsen and the company of friends and
supporters of the UDEThe Academy acts as an operational unit for training activities in
general and delivers, furthermore, support and consulting for initiating new services with

external providers.

Generally, it must be noted that the offers of the Academy have no specific da the target

group of people in middle age. The participation of people in middle age is not excluded, but
this target group plays a minor role in the developing and offering specific programs. 60% of
studens are younger than 26. The proportion afdeints who are older than 36 years is up to

only 4.5%. Older than 45 years are considered as a whole 0.79%. This can be seen also as a

gender gap: For men, the percentage value is 0.92%, for women only at 0.68%

As a case study in the framework of the THEMPject, the mastestudy VAWI (Business
Computer Science) has been chosen, mainly due to-lsaréng or blended learning concept
and possibilities of pattime studying and a shorter duration which would enable participations

of older age groups.

VAWi is a joint project of the economics faculties of the University of Duisitisgen and the
University of Bamberg and the Institute FIM (New Learning at the University of Erlangen
Nuremberg) and the German Institute for Standardization (DIN). It is off@ree the winter
semester 2001/2002.

The program is based on 100%earning study without attendance times. It offers to learn in
modules with various specialization possibilities. Due to online learning, it is independent from
time and place restrictian Around 20 lecturers with more than 40 tutors from 11 German and

one Finnish university are involved in the conduct of the study.
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A study of business computer science opens up interesting perspectives for the participation of
these and other innovativieechnologies: ECommerce, EBanking, Customer Relationship
Management (CRM, Supply Chain Management (SCMWd&k / Telework, EGovernment,

Web 2.0, ELearning.

The master program is organized in the modules where theoretical and methodological skills as
well as social skills are learned. The 37 modules are associated with 11 module groups, each

having a strategimanagementriented focus or a technieaperational focus:

« Strategiccmanagementoriented focus Economics Basics, information and
knowledge mangement, ebusiness, education management atehening, key skills.

» Technical and operational focus Basic technologies, development of application
systems, development and management of information systems, data management

systems, models and methods diecision support, web and multimedia systems.

Target Groups

As part of diversity management, the following target groups are in the focus of the university
and also of the academy:

» People with a migration background
* People without university entrangealification

* People who want to acquire a degree in the tertiary education

The main requisite for attendasofVaWi is the existence of first university degree of students.

It is not necessary that the students should have studiemt Hconomics. Somstudents have

even degree in art history or social pedagogy. But they should have at least some connection in
their working experience with Frelated issues. The master course is not directly related to
people in midages but the possibility for their pigipation due to online character is much
higher than in regular studies.

Decision Making

At the core of the empirical analysis stand interviews with making series of interviews with
decision makers, stakeholders, lecturers and-lifeidlearners. BetweerMarch 2012 and
Septembe 2012 seven interviews have been carried out. Four of them have been face to face
interviews with a audio recorder. Three interviews have been conducted via phone. All
interviews have been typed in and, hence, documented. Thevifujlopart of the study

summaries in thematic groups the results of the interviews.
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The Master course has been developed in cooperation with other partners-amstitdfons.

The original idea to develop a virtual learning platform has emerged fromedteta use wide

range possibilities of internet for online learning. It has been designed as an extension to further
training activities carried out at the University. The management of the university has regarded

the idea in order to satisfy the appardemand for ITrelated issues and pditne learning

forms. The use of internet enables access of students from whole Germany. In fact, over 500
students attend the courses in the current semester and they come from overall in Germany.
University Bamberg lma good reputation in the fields of business informatics. It was the main

reason to seek for cooperation with them.

Most of thestudents live in the federal state Bad®iirttemberg where the University Bamberg
is also loeted. Followed by NordrheifWestllen and Niedershsen Most of the students are
male. Traditionally, in such study fields one would have a majorly of males. But in recent years,

female students are increasingly interested in such topics.

Students have experience with computers andeéhdess problems with the type and form of
online courses. Online form makes the participation much easier by being independent of time
and space. Most students feel the necessity to update stills and get a degree for further
promotion on the job and ina@se employability o the labor market. Students have mostly a

job and attend the master program at the same time. They can arrange studying time flexible and
according to their own daily time management. The costs are high but affordable for many
studentshecause they expect to earn more after finishing it. Previous experiences on the job are
recognized only partly. Only persons with academic background have access to the master
program. Students learned about the program over internet or through otti@paas or

friends. Some students finance the master program by themselves, some are financed by
employers. Around 10% of students are supported financially from their own employer.
According to own statistics of program managers, two third of the dtdea between mid

twenty and 40 years old. There are, however, only few students in the master program who are
over 45. Among students, especially lawyers andanited ingenieurs belong to elderly group.
According to opinion of interview partner, theynhkithat they always wanted to do something
about business informatics and master program with online possibilities would be a good start.
The young students are in the beginning of their own career and could start easily with a master
program. Older studés look mostly for possibilities for a new orientation. Majority of students
have a job and nearby attend online master program. Some students try to get a doctoral

program and start with academic degree.

In general, the students in formal higher educal&arn a lot of stuff without knowing their use
or the objectives of learning them. Much of the learning stuff has mostly no practical relevance

in their occupation later on. In working life, however, they can better assess the use or necessity
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of certainknowledge which had been either already acquired or still lacking. Through further
training programs student have the chance to acquire and develop certain qualifications and
skills well-directed and purposefully. This function of further training exjglama great extend

the demand and appreciation of master program by the students at the university.

Implementation

During master program there are rather informal contact with external companies and
employers. The contacts emerge mostly in form of project work. It may also happen that some
students get financial contribution and further assistance from companiesfrartteavork of

master thesis. For the selection of students there were personal talks with students. They were
invited for an interview in order to evaluate and assess their motives and perspectives.
Meanwhile, the students should apply over online platfar they are then evaluatedhiy

fulfill the requirements of an attendance in the master program. In the opinion of interview
partners from the management, the marketing activities are not satisfactory. Some further
measures should be taken in ordeattract attention of target group. 20 experienced lecturers
and 40 tutors are involved in the program. The lecturers come mostly from both universities.

Various advisor services are accompanying the master program.

With respect to study duration thereeadifferent regulations, mainly due to different HE
systems in the federal states. In Badféarttemberg, for example, there is a max. Study time
with 16 semesters. In NordrheWestfalen, on the other hand, there is no maximum limit of
study time. If the idents fail in attendance of tests or if they do not have success in tests they
would get so dled malus points. They should have certain credit points within a certain time. If

the number of malus points exceeds a certain level, they should leavedhanpr

The students pay around 10Per semester, a fixed amount, since they are registered at the
university as guest students. Apart from that they pay per module which they attend and per

examination.

Didactical Aspects

The lecturers are mostly teanbiat the universities, but they have to adjust themselves to the
peculiarities of online learning. They must prepare material and offer to download. The teaching
themes must be all related to business informatics. Some topics like simulation can’fybe easi

grouped into one single discipline. The lecturers have mostly then free hand to design the
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modules by themselves.h& students must decide in the beginning of the semester which

modules they would like to &tid.

A central online portal for document:d information Students exchange views or put
guestions on certain issues and discuss with other students. They find eventually partners for
cooperative study projects and group works. Examinations take place only in the campus of the
university and not wline. At the end of each semester, examinations in three subsequent days
are conducted. Some lecturers request partly performance during the semester. There are as well

some performance measures which are regarded as preparation for final examination.

Same lecturers put videos online so that students may watch online or download for later time.
This transmit students the feeling as if they follow a real lecture at the university. The

documents are either in form of texts or PowerPoint presentations.

With the beginning of the semester in 2003 at the University, a new teaching concept has been
initiated which was knen asEssener learning environment and which could be regarded as
first application of dearning. The basic idea has been related to the cation of text
structures and videcombination. Each teaching unit should be designed small and atomic on
its own and they could be combined on demand. By the help of special software, the students
construct text material from online portal and take i @mint it to read on the way. Videos

from lecturers have been integrated into it. But the software at that time was not that much user
friendly. The amount of materials has increased enormously and could not be handled any more.
In the course of time, shapplications disappeared mainly because huge numbers of materials
which accumulated by that time. At the moment, students use scripts emB@Fal. But this

can’'t be called as-karning any more. For programming modules, students get specific

softwae which they should use by themselves.

Evaluation/Impact

In the beginning of each semester, introductory meetings are organized. Each student becomes
name shields with regional labels. It is aimed that regional groups of students come together
and build up regional learning networks in some federal states like Nordwesifalen,

Bayern and Thiringen. Students can organize learning meetings among themselves or exchange
information via email and other social platforms. In certain modules, the studaritd b
learning teams or groups in order to achieve project work together. The lecturers assist students
to find and build learning groups. The lecturers claim that alumni network and discussion

groups in internet function astonishingly well.

After each intoductory meeting, the student becomes an evaluation questionnaire to assess the

meeting and to give some feedback for program managers. In addition, each module at the end
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of the semester is evaluated by students through standardized questionnairesviitigsh in
anonymously. The questions are related to lecturers, content, organization and structure of the
modules. The administrative unit of the master program analyses the results and give feedback
to the lecturers so that they can have the opportunitarry out some adjustments, if
necessary. The lecturers should comment on the complaints or problematic issues. After the
evaluation process, the results are published in order to enable students and lecturers to orientate
themselves in future. Suchauations are, therefore, central component of the master program

in general. After 34 months, the students become amail about the results of the evaluation.

They can check and compare the evaluation results about the courses or modules with other

students.

Students complain that it is not easy to get into contact with lectures to discuss specific issues.
Mostly, their advisors are in charge of such questions. In general, the questions from students

are answered as quickly as possible. There are gomag chats in specific issues as well.

Some students appreciate the flexibility in terms of time and place. But they need somehow real
guidelines and intense guide to keep up the program. Otherwise they should have high degree of

selfmotivation to follawv the time thle.

Some students have difficulties to estimate time burden for some lecture units. aioe ar
time intensive, some go much easier. Some students complain about time burden and high

number of documents required for some courses.

General @nclusions

In summary it can be stated that the UDE now increasingly looking after the group of people in
middle age. With the creation of an office that cares for the purposes of diversity management
for the integration of certain groups that have beeastueled from further education. After 10
years of experience it can be stated that there is a general positive reputation on the training

market.

The master program offer new chances for participants to improve employability and enhance
promotion possibilies on the job. Through accusation of master degree and new qualifications
as well as by upgrading competencies the student can build up their own capability to cope with
the requirements of chging labor market. In general, this stays in line for an eéase in
human capital and high relevance to capital building. With respect to social inclusion, however,
it seems to be that the master program may have little relevance for social inclusion, since the
participants have already a high academic degree. riveless, by capacity building and
upgrading competencies, the participants could be in future less vulnéoddbor market up

and downs and get probably much more easily a new job.
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The contents and structure of the lectures are not specifically edljastording to the needs of
midlife-learners. However, the modules must be designed in accordance with the necessities of
virtual learning. Students demand, however, better adjustment to the online form of lectures.

Time guidance and better advice sersit@ students need to be improved.

Evaluation methods and procedures are, in fact, well developed. Regular evaluations and the
analysis of internal evaluations provide feedback for continuous improvements of the master
programs. The master program should accredited and certified by the accreditation
commission in Germany in regular periods. As a prerequisite, the university shdivket de

evaluation reports to the commission. Lately, the master program has been cergfigd.in

With the virtual learmg platform the master program have accumulated practical and valuable
experence The coordinators of the master program claim that such platforms would be a useful
extension and complementary to the regular study programs at the university. In thé face o
diminishing financial resources of the universities and overcrowded seminar rooms in many
universities, this would relieve certain problems and offer students new possibilities for an

effective learning.

Further training as an idea is in general apptedi@n the university. However, the question of
financing seems to be one of the most crucial aspects which may set back valuable programs

and plans with respect to further training activities.

Students in further training programs are registered as @iedents, which is a typical
procedure in several federal states in Germany. This leads to the problem that all further training
costs must be covered through program fees. Consequently, selection and implementation of
such programs depend highly on coshsiderations rather than content and structure consistent
with the middle and longermlabor market needs. Another problem in this context is related to
the time burden of the lecturers. They are mostly university lecturers and their time burden for
addtional further training are not accounted as working time which is as a consequence

responsible for the reluctance of lecturers to initiate and implefagher training programs.

Furthermore, there is no coherent Lifeldegrning strategy at the uniagly. Main strategic
preference is related to building up a research profile in academic community. This can be
traced back mainly to the history and to the combination of two different universities. In future,
it can be expected that further training praogs will still exist in one or another form. But the

strategic priority lies in research and teaching activities.
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Generallnformation

Established in 1974 as a university of the State of North Rihestphalia, this university was
one of the first universities in Germany which offer distance education and go online with
teaching, supervision of students as well as administrathus breaking completely new
ground. Thegoal: highquality study opportunities, optimally adapted to a great variety of
situations in life, for all those who cannot or do not wish to enrol in a campus university,

whether for jobrelated or private re@ns, such as persons in employment or trainees.

With respect to LLL, the Open University has a special status. People aiming for a degree in the
second or third chance education build the central target group; therefore, the concept of
lifelong learningplays a special role. This orientation is also confirmed by the following
figures: 80% of students go to a regular professional activity besides studying, 40% have
already completed a course of study before. The university has more than 79,000 students in
Germany, Austria, Switzerland and Central and Eastern Europe, with a slight preponderance of
male students (55:450). 10,944 of them are over 45 years old.

The average age of students is between 29 years. Although, persons in middle ages are not
core arget group, the age structure of Distance University is clearly above than the age structure
of other universities. In general, there are no age specific offers for persons in middle ages. The
university has no age specific orientation, but rather a ttieroae. A number of programs are
offered for people who are already engagethelabor market and who want to acquire further

qualifications

Prospective students find a wide range of subjects and combinations of subjects for study in the
faculties of Humanities and Social Sciences, Mathematics and Computer Science, Business
Administration and Economics and Law. Of couyrdbe FernUniversitdt also offers

opportunities to earn doctorates and to take a great variety of further higher education courses.

Moreover, the FernUniversitat is already successfully practising today what politicians and the
business world have been demanding for a long time: opening the university to more
permeability within the educational system. Under certain conditions, it isbpos$sistudy &

the FernUniversitat even without a formal university entrance qualification. The FernUniversitat
Hagen supplies the great demand for further higher education like no other institution in

Germany.

Distance learning differs significantly fothe normal study at a university in some points. The
students don’'t have an obligation to attend and can do their work at home. The materials for

their studies is sent to them in printed form, on CD/DVD or provided online.

Also the university has an inddual support system. The support activities have been extended

with the help of the internet recently.
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A typical study program to which on average more people in middle age participate is the
Program ‘“Infernum: The interdisciplinary Distance Learningogmam for Environmental
Sciences” Master's course in environmental science. On the background of general LLL

Strategy of the university, this specific program has been focus of the following case study.

The interdisciplnary “Infernum” (“Interdisciplinary Distance Learning Program for
Environmental Sciences”) Master’s course in environmental science is the first academic degree
course natiofwide that has been developed in cooperation with a Fraunhofer Institute. This
cooperation with the Fraunhofer Instié aimed at providing a futwegiented further education

in the areas of ecology and sustainability. Taiteade programmes for various occupational

categories and individual study opportunities in open access studies round off the range.

In November 200 the master studies program, which is offered in cooperatibweba
Fraunhofer UMSICHT and the FernUniversitat in Hagen (Open University), started with 43
students. Meanwhile 550 students are enrolled. This number proves the success of this program

as fuure-oriented further training in the fields of environment and sustainability.

Target groups

Employees in business, associations, science, administrative bodies, freelancers and qualified
junior scientists get insight into cuttireglge technologies andterdisciplinary knowhow in

environmental technologies.

The central idea behind the program has been related to supporting the further education of
employees to work in a desired field. It was one of the few further higher education courses
which prevdied in the market and which was supportgdtbe universityinfernurs imparts
environmental knovwhow from more than 10 disciplines and qualifies its studensgo are

mainly enrolled in the program parallel to their jelo think and act in interdisciplary ways.

In 2005infernum was assigned the label “official project of the United Nations Decade for the

Education for Sustainable Development 208 4".

Graduates are qualified to realize sustainable approaches to complex environmental tasks in
companis and in the society and to act as promoters with managerial responsibility and

strategic vision.

Decision making

At the core of the empirical analysis stand series of interviews with decision makers,

stakeholders, lecturers and niiit learners. BetweerMarch 2012 and January 2013 nine
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interviews have been carried out. Seven of them have been face to face interviews with an audio
recorder. Five interviews have been conducted via phone. All interviews have been typed in
and, hence, documented. The follagipart of the study summaries in thematic groups the

results of the interviews.

The program has been created in the beginning by two professarstHeoFernUniversitat
Hagen particularly to support the city Oberhausen. It was planned in the beginning to establish a
small university in the City Oberhausen. But this concept could not be realisied due to financial

and administrative reasons. At the end, the usual disteaggng form had been kept.

The students have interested in research in the field environment science. The program delivers
training and additional qualification possibilities and opens new job perspectives. Students want
to acquire additionalkdlls eihter for their current job or expect new opportunites in the labour
market with a higher level of qualification. The students have mostly -fiddijed career and

distance learning is more suitable for them.

Possibility to study in parallel with the jolmé flexible curriculum as well as possibility to adapt
it to students’ interests is highly appreciated. 5 to 10 percent of the students are funded with
support by their companies. The others have to carry the costs by themselves. Aajoher

criterium isrelated to relativ low costs of the program compared to training offers in the market.

Implementtion

Infernum lays the knowledge foundation for the integration of ecologic, economic and social
aspects of sustainability. The master's degree programlesnaietworked thinking and
encourages creativity and innovation capability. As a distance learnoggapr Infernum
supports its participants in working independently in a structured way and in acquiring specific
knowledge. The information is imparted byamageable learning units in the rorof
“Studienbriefe” as well as by interrstipported units. Clag®om seminars and excursions
focusing on current research results and practical examples complete the program and help to

intensify the contact betweenretiparticipants and the supervising scientists.

After the successful completion of the accredited program graduates are awarded a Master of
Science (M.Sc.). The curriculum includes a vigrief of modules and is divided into the

following three content aes:
Area 1: Legal, Social and Economic Sciences
Area 2: Natural Sciences and Engineering

Area 3: Interdisciplinary crossutting issues.
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In the 4th Area, which is called the profile area, is set up the composition of the three modules.
Here, personal prdé is formed by other studies and examinations of the participants.
Participants should cover all content areas on the study assignment. Requirements depend on
the type of the selected training program and study chosen. The extent of the area in each

modue depends on the previous degrees.

The master's pgram infernum requires a high school degree and leads to an internationally
recognized qualification degree "Master of Science". The master program can be completed
with 60, 90 or 120 credits, dependiag the previous degreeofaninfernum master degree, a

total of 300 credits are required.

The students can choose desired parts and modules and link them with other courses. The
lecturers have experience in adettucation; some of them work the Fraienhofer UMSICHT,

which is a cooperation partner of this program.

The lecturers claim that the students participating further training program are much more
motivated than in the normal university presence courses. The students know, in opinion of
interview partners, mostly why they study. They possess, of course, a university degree and
experience in learning. In their professional life, the content and the fields of their work have
also something to do with the major topics in the program. The studemsabguired in their
working life somehow an expert status in the fields of environmental issues. Either they want to
promote in the current work or neent themselve and overtake new management or

institutional tasks.

The lecturers try to cooperate witle employers. The issues and topics from the daily working
life of the students are welcomed and are treated, as much as possible, in the lectures. The

teaching stuff gets by this way new impulses and new ideas from the practice site as well.
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Didactical Aspets

The curriculum combines different elements of blended learning to provide students a largely

spaceand timeindependent studies. It consists of

» Study letters (teaching texts and readers)
* Virtual Learning Environments

e Classroom seminars

Printed teaching texts (Study letters) will be posted and in addition, students have access to
electronic form in the virtual learning environment. Some printed reader containing various

articles from scientific journals are provided as well

Virtual learnng enviromment 'Moodle" is currently in use. On this internet platform, students
would find teaching texts of the modules as PDF files, further reading and informaigite on
seminars. On this platform, the exchange with fellow students and carers et¢ntee is
supported as well. In addition, depending on the thematic and didactic orientation of the
module, online lectures and meetings are offered in virtual classrooms via Adobe Connect and

virtual group work.

In selected modules, face to face sessians offered. The classroom seminars serve to
discussing current issues in an interdisciplinary environment. They play an important role with
regard to the transmission of social and communication skills. Furthermore, classroom seminars
offer opportunitiedo deepen the course content with discussions with other students as well as

with lecturers.

The lecturers have experience in teaching and adult building. Their experience results, however,
mostly from practical work and professional teaching functiorer&lis no systeatic didactial
approach and training for the lecturers. The mostly used method is learning by doing. The major
aim is that the students cope with the teaching matherial alone and presence sessions serve to
deepening of topics. The lecturdrave to adapt and rearrange the print material accordingly.
The printed material should include all relevant information to a specific topic, all technical
terms should be explained, and all necessary literature, further material and sources should be
listed. Furthermore, the text should contain examination or test part so that the students can

check on their own if they have understood the content.
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Evaluation/Impact

Each module is evaluated with a special questionnaire or through a feedback discussion at the
end of the course. The course has been positively evaluated by the students hefpitm th

fulfill new tasks in the environmental research. Interdisciplinarynkhow has a great impact

for the further employment. The students criticized that for some modules; too much previous

knowledge is required.

The program was one of the few further higher education courses which prevailed in the market

and which was suppad by the university

In general, according to program dites, the program “inferno” has still some difficulties to

be accepted within the Open Unigigy. The main reason for this results from the fact that it is a
further training program, which haskeé other further training programs in Germany, still
problems with the regulisns For the lecturers and professors or other stuff who invest time
and resources in such training programs, it means simply an additional work time. It is not
regarded as cerworking time. Another reason is related to the general strategy of the Distance
University, which considers graduate students and courses for them as major target group and
main activity. The set up and implementation of such further training prograpesdden
willingsness and readiness of the lecturers or stuff to hawnsetést and to get involved in the
process at all. The professors and other stuff who are already overwhelmed by the existing
teaching duties and by the scarce time, are not that nmterested in additional training
programs. That is the reason why some mamghéutraning program initiatives in the distance
university are not set forth. In some cases, as the professors who initiated and implemented such
programs have retired, was not possible to find any successor. Furthermore, such further
training programs are mostly not institutionalised and designed not on permanent base. The
training pragram “Infernum” for example must maintain its own examination office and can not
draw resources from deanary of the distance universits. This means, the program must use its
own resources and funds for examination activities. As to the support and advisory functions the
problem remains the same. The program must operate outside the nouoaires of the
distance university. The teaching stuff st#tat advisotory and support activities should be

improved. They, however, can not afford naturally any individual care.

General Conclusions

The program provides graduates knowledge and qeeiibin for new employment possibilities
in the field of environmental sciences. With a strong focus on working people and professionals,

the Univesity differenciates itself with respect to competing offers from other universities.
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Target audience of theuarse is the professionals with a first university degree or college degree
who want to acquire environmentaliglated skills. The curricum is structured; the content is
consistent and meaningful in terms of the overall learning objective of the #ocoquist
interdisciplinary oriented knowledge and skills. Thanks to the variety of modules, students can
customize their studies to their own interests and needs in order to achieve the overall objective.
In particular, the successful cooperation model betwthe university and the scientific

environment provides a useful link to the applicattsiented research.

The profile of the prgram “Infernum” as distance learning is particularly attractive for working
people in middle ages due to the flexible dasof the training and individual focus. After
completion of the study, students could extend their tasks in the domain of environment science
and other closed domains. The program does not directly address people in middle ages. Since a
university degreds a prerequisite access to the program, students are over certain age. In
general, the age rga isbetween 25 to 60 and most of students are between 30 and 40. Persons
over 40, though small percentage, attend the program as well. This course cantectutribe
development of new networks and social integration of middkd learners and effect social
inclusion positively.

The interview partners from the institutional site Hiiight instituional embedledness of such
programs in order to get succensestablishing further training programs as well as to achieve

continuity.

Another recommendation is related to general laws and regulations in the country with respect
to further training strategy. The time spent by the teaching stuff in such furtl@ndra
programs should be acknowledged and recognised as a part of normal working time and not like
by now as an additional burden. It is not necessary that the teaching stuff should be engaged to
100 percent in further training, but it would be enough aga25 percent of the working time to

be accepted as a part of main working time. This would give rise and motivate to new initiatives
and programs in further traimg in academical institutions. In opinion of one interview partners,

the major obstacle liem the feas of politicans that any stretigening of the further training
courses in the universities would be at the expense of first degree students. If lecturers and
teaching stuff would be engaged full time in such further training, nobody couldiexpta the

public. But this should not be the case, if only a certain time amount would be invested in
training programs. As a result, by now at the institutional level, nothing hapgldr®jghthe

problem as such has been already perceived at pbléic.
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All the three cases are in fact different cases with their own history and institutional settings.
Nevertheless, some similarities and differences can be identified which would give new insights
about the TLLEactivities in HEinstitutions in Germany. Sincall HE-institutions operate more

or less in the same regulatory framework, even taking different forms and practise in different
federal states into account, problems and obstacles with respect to involvement- of HE
institutions in the TLLEactivities wouldbe evident. The major findings of the analysis of three

cases can be summarised under following topics.

Organisation

There is a growing tendency in the German-$y&tem where increasing number of universities
try to outsource further training activities a separate administrative unit within the university.
With respect to organisation TLactivities, except the Fetdniversity Hagen, both other
universities apply the same administrative structure. In the case oftRiersity Bochum and
University DuisburgEssen, new administrative units have been created with their own
autonomy and financial resources, whereas in the case ofUrérarsity Hagen the master
program is a part of general distance learning system. In all cases, cooperation wilctotiser
and institutions played a decisive role during the starting phase of the programs assimedr

implementation stage.

The administrative units in case studies have all autonomy with respect to design, content and
structure of the programmes. Hlil cases, the selected programmes for detailed study have
external partners who work intensively on the implementation of the programmes. Hence,
external partners played in stages of program initiation a decisive role as well. External partners
overtaketeaching functions as well by appointing occasionally stuff during the implementation
phase. In the case of RdUniversity Bochum, the participants acquire a certificate in
cooperation with the business of commerce. In case of University Duillssen ad Fern
University Hagen, the programmes are to be certificated officially by the university and central

certification office in Germany, since they are master programmes with an official degree.

Teaching stuff is motivated mainly by additional paymentgotigh further training activities,
however, they have the opportunity to get in contact with companies and, hence, collect for
themselves practical experience and build up a network and extend further cooperation

possibilities.
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Social Reach

Due to stickregulatory framework of the German Fstem, universities are subject to certain
limitation with respect to opening to wide population groups. In case of RUB, the target group
is the work council members who are still employed and looking for reoriemfatithe labour

market. The participants in the programmes in the fhmiversity and University Duisburg

Essen are able to follow the courses and modules over online platform and at the same time do
or can be active in the labour market. The majorityuchsparticipants are employed and attend
distance learning and virtual learning platforms mainly due to their flexibility in time and place.
The reach of the programmes in the case studies is somehow limited with respect to scope and
content of the programes and access limitations of the universities. As in case of Fern
University and University of Duisburfssen the participants should attest a first university
degree or at least certificate for accessibility to a university. Persons without suchatientific

or degree cannot attend the programmes. Even though in the past some measures were taken in
order to ease the participation of people without degree, but only in few universities in Germany
one would find corresponding programmes which acknowledge professional experience

even partly as a prerequisite or sufficient precondition for studying.

Curriculum development

In the case of RubUniversityBochum, the participants have, in general, no academic
background and had even no contact to angewéc institution during their previous working
experience. The lecturers and program initiators have taken this into account while planning
study design and content preparation. This allowed a balance of professien&éd contents

and scientific knowddge in order to achieve optimal learning process. The program targets
directly an increase of emplability of the participants. The participants want to reorient
themselves after somehow long period of work council duties and look for either new position
in the company or a new job somewhere else, but with new employment possibilities. After ten
years of experience in the training market, the managers of the program claim that most of the

former participants report a positive effect and new orientatioimein working life.

The participants of the virtual learning program in the University ofshwigEssen, have
already an academic background and want either to upgrade their knowledge and skills or to
acquire new qualifications in order to achieve beftayment or positions. They have to
overtake the costs to a great extent, which leads to a high intrinsic motivation. The same
motivation accounts for the attendance of master program in thdJp@rarsity Hagen. In both
universities, the programmes facwn a combination of scientifkmowledge with the

professional needs of the participants. Since many participants are working part time or fulltime
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and have, hence, professional experience, this leads to incorporation of practical experiences

into program contents.

Teaching and learning

In all cases, the participants have mostly professional experience. The question arises about the
adjustments of teaching methods and materials to the needs of such particular groups. Beside
existing professional experie@, such groups are over certain age and cannot be treated as first

degree students.

The program content and design the of the RuhiversityBochum take the previous
profession experience of the students into account and support, for example, adtienset

project work which can be highlelevant to their own company. Since many participants had

no academic background, the content and learning materials are adjusted to the specific needs of
the students. Students are encouraged as wethdke sugestons based on their own
professional experience. Since the students attend courses in form of block seminars and mostly
allowed by their own employers, time considerations do not play a certain role for any

participation.

The students of the programsa the UniversityDuisburgEssen and-ernUnversity-Hagen

follow the courses on the virtual platform and work at the same time. They have mostly certain
work experience. The content of the programmes take this fact into consideration. In case of
age, howver, the picture is a little bit different. Age as a factor play no role at all, neither for
the adjustments of teaching materials nor learning needs. Students are expected to have
academic learning history andashd follow the courses if they want to date and upgrade

their professional stills.

A selection criteria for the teaching stuff is related to their experience with adult learners.
However, in practice most of the teaching stuff are university professors or lecturers at the
university who try toadjust the content and didactics to the needs of the participants as much as

possible.

Assessment of impact of programmes

In all cases, there are regular internal evaluations either at the end of each teaching modules or
semesters. But those procedurase mainly directed to assessment of satisfaction and
identification of problematic issues. The results of such evaluations serve for improvement of

courses in future. Former participants are encouraged to engage in alumni networks. But
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students are not fdfred an exprogram guidance for further working life. Follewp studies are

not conducted in order to evaluate labour market perspectives of the former participants.

Advantages and disadvantages of the three cases regarding TLL

Regulatory framework ifGermany with respect to extension of training activities baen
improved in recent years. Hence, the design and implementation ofpffdgrammes have
experienced new impulses in order to establish further training as a third pillar beside research
and taching in the higher education institutions. -Histitutions enjoy nowadays much more
autonomy with respect to organisation of such activities. A closer look at the lifelong learning
activities demonstrates that Histitutions follow more or less the sam@ategy. Either such
training activities are outsourced or are organised within the university but as a different

administrative unit.

In the cases of RuHdniversity Bochum and University of DuisbuEgsen, the main training
actvities are organised imn autonomous administrative units. Due to the fact that further
training don’'t become any financial assistance from the state and all activities and programmes
must cover the costs by themselves, there is a growing tendency to commercialisation and
marke orientation. Consequently, the selection and implementation of the programmes depend
highly on the chances of cestverage and attractiveness to the potential participants. The
organisation of further training in autonomous administrative units alloesiga and
application of flexible and effective solutions. Fluctuations in the demand and changing labour
market conditions and needs may threaten continuation of certain programmes which do not

have enough cost coverage.

Program managers perceive stroogmpetition in the training market. As stated by some
interview partners, marketing activities are still underdeveloped and need to be improved.
During the initiation and design of programmes, program managers observe labour market
demand and needs for ther training. But the decisions for training programmes are made
usually on the basis of cost considerations rather than employability or labour transitions. Such
effects are regarded as side effects, but may not be the major factor for decision niatgng, s

as autonomous administrative units financial resources must be secured.

Except the RuhUniversityBochum, other case studies are oriented exclusively on adult
learners at certain age and with professional experience in the labour market, but not
spedfically on midlife learners. In certain programmes, one would find occasionally midlife
learners, but neither content nor didactics are adjusted to special needs of such age groups. They

have to cope with study material and contents like other usuatipartts.

Page | 42



Comparison of three cases: Commonalities and Differences

Page | 43



Typology of Case Studies

Page | 44



Institutional Setting

(University centred,
outsourced entity,
Knowledge transfer
etc.)

Typology of Case Studies

Case Study |
University Bochum

Further training activities
are mainly organized by
the RuhfUniversity
Academy (RUB). Fie
program “Change
Management” offered by
this academy has been
chosen within THEMP.

Table
Typology of Case Studies

Case Study Il

University Duisburg-
Essen

Many further training
activities are carried out by
the Ruhr Campus Academy
founded in 2001, supported
by the university. The
chosen program within
THEMP isVAWi (Business
Computer Science).

Case Study I
University Hagen

The University Hagen has a
special status, because peoq
aiming to have a degree in th
second or third chance
education build the central
targetgroup, so the concept ¢
LLL plays a special role. The
chosen program within
THEMP is “Infernum: The
interdisciplinary Distance
Learning Program for
Environmental Sciences”.

Target (Unemployed,
At risk, Employed,
high Potentials)

The program is oriented
to people who work in
positions as employee’s
representatives
particularly members of
work councils.

Following target groups are
in the focus: People with
migration background and
people who want to acquirg
a degree in the tertiary
education.

The progranis addressed to
employees in business,
science, administrative
bodies, freelancers and
qualified junior scientists whq
want to acquire
environmentallyrelated

skills.

Access to the
Program (University
degree, open to
everybody, degree
and professional
experience etc.....)

The participant have
usual no academic
background and even
never had contact to an
academic institution

They have long years of
occupation practice and
experience

The participants belong
middle-aged groups

A minimum 3.0 in a
qualifying program at a
university or equivalent
At least one year
occupational experience

IT-related competencies
equivalent to one year BA
program in computer
science, econoros or
ingenieur science

The master's program
Infernum requires a universit]
degree and cape completed
with 60, 90 or 120 credits,
dependingon the previous
degree

A first university degree or
college degree are required

Construction of the
Program:
(Incidental, Stand
alone, Structural,
Integrated)

The program is
cooperation with the
MP5-Consulting firm.

The program lasts 13
month and requires a 30
day presence of the
participants. A 6 month
practical project has to be
finished by the
participants.

VAWi is a joint master
study project of the
economic faculties of the
University Duisbug-Essen,
University Bamberg and thg
Institute FIM Erbngen
Nurnberg to achieve T
related issues and to use
parttime learning. The
program duration is
different conform
regulations of higher
institution in the federal
states.

The program has been creat
by two professors of the FU
Hagen to support the city
Oberhausen. At the end the
course is a usual distance
learning progam asa
cooperation between the
university and Fraunhofer
Umsicht.
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Didactic
Orientation:
(Programme,
TeachingLearning,
Activities, Practice
Orientation)

Typology of Case Studies

Case Study |
University Bochum

The programs focus is on
linking the theoretical
background knowledge
with practical
implementation of newly
gained skills. The
lecturers must be able to
transmit academic
finding, show practical
content and adapt it to th¢
target graip. Most of
them are professors of th
university in Bochum, but
also external lecturers
with economic
background.

Table
Typology of Case Studies

Case Study Il

University Duisburg-
Essen

The program is based on
100% elearning and has
modules with different
specialization possibilities.
20 lecturers, 40 tutors are
involved inthe course.
There is a central online
portal for documents and
information, some lecturers
put videos online. The
content and structure of a
lecture is not adjusted to
midlife learners needs.

Case Study I
University Hagen

The curriculum combines
different elements of blended
learningto provide students 4
largely space and time
independent studies.

It consists of:

¢ Study letters (teaching
texts and readers)

¢ Virtual Learning
Environments

¢ Classroom seminars

The lecturers have experieng

in teaching and adult building

mostly from practicalvork.

Outcome:
Award/certificate/deg
ree type or
professional
recognition

A certificate designed in
cooperation with the IHK
(chamber of commerce)
which enjoys a high level
of reputation.

Master degree in Business
Computer Science. The
master program is
accredited and certified in
regular periods by the
accreditation commission ir
Germany based on
evaluation reports delivereg
by the university.

The course leads to an
internationally recognized
qualification degree “Master
of Science”. For this
certificatea total of 300
credits are required.

Intended Impact:
(Career maintenance
Career development,
Improved practice,
Changed practice,
Generic or specific
career pathways)

Endowing the
participants with
necessary tools for
improving their daily
work in thework
councils and to prepare
them to take other
responsibilities in the
company

Improving enhancement
of employability in the
labour market

New orientation on the
labour market and make
transition easier

Necessity to update skills
and get a degree for fher
promotion possibilities on
the job and increase
employability

Preparing for a doctoral
program

Providing graduates with
knowledge and qualification
for new employment
possibilities in the field of
environmental sciences

Evaluation
(measured in what
ways)

Constant evaluation in
every teaching unit
particularly through
evaluation forms fulfilled
by the students

Introductory Meetings are
evaluated by students with
the use of questionnaires.

Each module is evaluated 4
the end of the semester by

using questions related to

Each module is evaluated
with a special questiomire
or through a feedback
discussion at the end of the
course
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Case Study |
University Bochum

Table
Typology of Case Studies

Case Study Il
University Duisburg-
Essen

lecturers, content,
organisation and structure

The administrative unit of
the program analyses the
results and publishes them
to improve the course

Case Study I
University Hagen

Social inclusion
(human capital, socia
capital, cultural
capital)

The program has
successful contribution to
social inclusion of
participants by capacity
building whee a new
orientation and
reintegration of
participants to the labour
market is strongly
emphasised.

The program supports the
building of own capabilities
to cope with requirements
of change labour market.
The master program has
little relevance for social
inclusion.

The pragram “Infernum” is
particular attractive for
working people in middle age
due to the flexible design of
the training and individual
focus and can contribute to
the development of new
networks and social
integration of middleaged
learnersand affect social
inclusion positively.

Conclusion and
future perspectives

The program differs from
typical university
programs by taking into
account needs of the
participants in each step

The development of such
training program by the
universities igegarded as
problematic, because
universities staff
concentrate mainly on
teaching and research an
many of them have no
practical experience in
companies

Selection and
implementation of such
programs depend highly on
costs rather than content
and structug consistent
with the middle and long
term labour market needs

University lecturers are
often not interested in
further training programs,
because the time for it is ng
considered as working timeg

The university will improve
training programs for
middle agd people and will
develop new training

programs

The program does not directl
address people in middle
ages, but many participants
are between 40 and 60. The
interview partners from the
institutional side highlight
institutional embedding of
such program# order to
establish further training
programs and to achieve
continuity

The time spent on teaching
staff for further training
should be recognized as a p4
of working time and not as ar
additional burden
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General Conclusions

In the German education system, the stfi® Lande) have the main responsibility, while the
Federal Government plays only a minor role. Several major issues in the education system are
still addressed at the national level, which leads in practice to several interest conflicts among

states and to more tss different regulations and procedures in the states.

380 higher education institutions are spread across the entire country. Today, about two million
young people study in Germany. Different types of public and private-retedgnized

institutions ofhigher education have @xistence in the German education system.

Beside teaching and research, HE institutions are also involved in continuing education
activities. According to estimations there are 348 further training centres in thesHistions

in Germany. The programs vary in duration, degree and addressed groups.

With respect to continuing education, the main responsibility is shifting more and more towards
the individual learner. The terms “selirectedlearning” or “selflearning” have become
common not only in policy discussions but also in professional andagdoal science
discourses. SeResponsibility regarding individual financial investment in education is

expected.

Since the 80s there had been initiatives to establish continuing education, besides teaching and
research, as a third pillar at institut® of higher education. The terms “continuing vocational
training” and “continuing education” are used mostly interchangeable, which makes any
attempts to get an overview much more complicated. Meanwhile there are several
organizational units within the diher education institutions which are engaged on a huge
spectrum of training activities. Nevertheless, LLL has been regarded in general as a diffuse
concept with an ambiguous content. Some existing activities are offered under the new label

LLL but withoutany further value added.

Meanwhile, several Hinstitutions have established further training centres and offer courses
and seminars with various length and content. Furthermore, new organization forms have been
established in order to ensure flexibilitythe training market as well as to develop target group
specific offers. Corporate universities and increasing engagement of international universities

are, hereby, new development in recent years.

The main objective of further education courses is dictcted to the necessity to transfer
academic knowledge. But to disseminate in the market and address various target groups. In the
last years, the offers for continuing education have become more pragmatic and occupation

oriented.

In 2004 the Strategfor Lifelong Learning in the Federal Republic of Germany was formulated

with the aim of promoting LLL activities among different age groups in Germany with a special
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attention to those who have low qualifications. In order to achieve the strategic gualsl s
attempts have been made in order to open universities for people with vocational training and
experience. Recognising prior learning experiences is the competency of the federal states, since
there is no unified education system in Germany. In otderensure matures students’
participation in tertiary lifelong learning activities, a central question is recognition of their prior
learning experiences. Although the legislation allows explicitly the recognition of prior
experiences, the share of ad@arners in noftraditional training courses offered by German

universities is still very low.

Globalization is also creating new challenges for the German scientific and university
community. The policymakers and universities have taken initiativesanstitries of reforms to

adapt the university system to the new international standards: introduction of Bachelor’'s and
Master's degrees or the introduction of tuition fees and selection tests, emergence of private
facilities for academic training or the stiger strategic alliances between universities and
institutes outside the higher education system. Nevertheless, that there is still a way ahead to go

and the higher education institutions should be engaged in TLL much more than before.

Nevertheless, LLLS still in the beginning stage in the German-HEtitutions. Main reasons

are related to:

* Training and training related activities are not a reputation factor among the scientific
community at all.

« At the training market there is already a strong cortipati Academicians are not
businessman, mostly lacking business spirit

* Reluctance and lack of interest of academicians and teaching staff: Time burden for
such activities are not registered as working time, which leads to low engagement of
university staffdue to time reasons.

» Institutional barriers which prevent flexible and quick responses on the changing market
conditions.

« Still problematic issues are related to transparency of programs, modularization,
certification and accreditation of academic contigueducation.

» The costs of further training activities at the universities should bece#fred. They
get usually no financial support from the state, compared to first level Higher

Education.

Referring training market Higher education institutioriseréfore, play only a minor role in
although in the recent years the share of distance learning programmes has been increased
within the HEsystem. Higher education institutions are estimated to account currently for about

five percent of the continuing adation market.
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The basic structure of the further training programmes for adult learners is characterised by the
diversity of learners. In general, adult learners differ with respect age, work and life experience,
financial, motivation, interest and faliar status compared with first degree young students.
Therefore, how to adjust contents and didactical aspects to the requirements and needs of the

learners constitutes one of the main challenges in-pildgrammes.

How and in which form the Hlnhstitutions integrate and incorporate didactical issues for the
design and implementation of training programmes with a special focus on midlife learners
builds the main subject in the following report. Based on the findings of case studies in three

universities, mjor issues with respect to teaching and learning will be discussed.
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A closer look at the lifelong learniragtivities demonstrates that HEstitutions follow more or
less the same strategy. Either such training activities are outsourced or are organised within the
university as a different administrative unit, i.e. in the cases of-Balversity Bochum and

University of DuisburgEssen.
Some conclusions can be summarized as following:

* Due to the fact that further training doesn’t become any financial assistance from the
state and all activities and programmes must cover the costs by themselves, there is a
growing tendency to commercialisation and market orientation. Consequently, the
selection and implementation of the programmes depend highly on theovesage

and attractiveness to the potential participants.

» The organisation of further training in autonamscadministrative units allows design
and application of flexible and effective solutions. Fluctuations in the demand and
changing labour market conditions and needs may threaten continuation of certain

programmes which do not have enough cost coverage.

* Program managers perceive strong competition in the training market. As stated by
some interview partners, marketing activities are still underdeveloped and need to be
improved. During initiation and design period, program managers observe labour
market demand and needs for further training. But the decisions for training

programmes are made usually on the basis of cost considerations.

» Except the RuhbtniversityBochum, other case studies are oriented exclusively on
adult learners with professional expeigerin the labour market, but not specifically on
midlife learners. These are in a low proportion also because neither content nor
didactics are adjusted to special needs of such age groups, so they have to cope with

study material and contents like otheual participants.

* In general, development of further training programs by the universities is regarded by
some lecturers as problematic because majority of university staff concentrate mainly

on teaching and research, have no practical experience expebience in companies.

The analysis of the three case studies showed that adjustment of teaching methods on the adult
learners, let alone than midlife learnerssidll underdeveloped in the Hiastitutions. All
programmes studies so far are orientedadualt learners at certain age and with professional
experience in the labour market. But only at the University of Bochum the main focus lied on
midlife learners. In certain programmes, one would find occasionally midlife learners, but
neither content nadidactics are adjusted to special needs of such age groups. They have to cope

with study material and contents like other usual participants.
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Hence, in the framework of didactical issues, dealing with the heterogeneity and diversity of the

midlife learners would be one of the main challenges with respect to developing and adjusting

programmes in the Hiastitutions in future.

Some proposals for improvement of TLL programmes of reterring learning and teaching

andalso to support social inclusiaf middlelife learners are the following:

A new orientation of HE is necessary with respect to the role of universities in the Life

Long Learning strategy.

The institutional settings and legal framework referring financial support for further
training activities as well as to recognizing a part of staff effort for preparing and

carrying out of training should be improved.

The selection and implementation of TLL should not depend highly on cost
considerations, but to assure a content and structure tEorisisth the middle and long

term labour market needs.

To deal with the heterogeneity the main focus would be oriented to compensating the
differences by additional courses, tutorials, individual preparation. Additional offers
related to learn techniqueselfmanagement, timeanagement, organisation of
projects, team work, intercultural training etc. would support students. Importance of
counselling, mentoring, guidance and advisor activities which would give orientation
and help solving learning protes should not be underestimated.

Nevertheless, the majority of the adult learners will be characterised by diversity. Age,
social status, work experience and the learning background of the adult learners may be
totally different. Main focus of the divetgi approach doesn'’t lie in levelling up the
differences among learners. But such differences should be used actively as resource for
learning process. Just like in group works, participants would work together in team on
a particular subject and articulatearious opinions and ideas, experiences and
competencies. Project works or study works can be also arranged and designed with
such objective. Another major aim is directed on the possibility that each participant
would contribute to the learning by his nwxperience.

Depending on the structure, aim and target group of the programmessti&tions

would combine teaching and learning procedures and methods in order to optimise
learning effects. For this purpose, Hifistitutions would need better diagtios
instruments as well in order to evaluate the effects of the programmes in regular
feedbacks about learning process, advancements and difficulties either at the individual

level or at a group level.
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With respect to midlife learners the main intentiand objective of participating
training programmes are related to labour market integration and respectively to an
increase of employability. Such a target would imply a shift to practical oriented
teaching forms like exercises, casework and projects wéoald be handled in teams

as well. Supervision and Coaching and other learning and teaching forms would support
dealing with individual practical experiences and individual background as resource. In
addition, support for building of social network anchancing communication among

participants would improve learning effects.

Opening up HHEnNstitutions and increasing further training activities will remain an important

issues in near future in Germany but as positive conclusions it is to observe that:

Regulatory frameworks in Germany with respect to extension of training activities have

been improved in recent years and there are promises for a further improvement.

The design and implementation of Tidrogrammes have experienced new impulses in
order to stablish further training as a third pillar beside research and teaching in the

higher education institutions.

HE-institutions enjoy nowadays much more autonomy with respect to organisation of

such activities.
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Main challenges of the ageing knowledge economy are constant upgrading of the skills of the working popu-
lation and mitigating new and old social risks. In the aging and globalised knowledge economy, the people
in mid-life are increasingly exposed to social risks of exclusion from the labour market and formal Lifelong
Learning (LLL), specifically Tertiary Lifelong Learning (TLL).

The access of mid-life learners to TLL and their retention in the education and training system have an
increasing relevance for the socio-economic sustainability of the ageing European knowledge society. TLL is
considered a key to develop more inclusive and responsive universities. Opening HE for mid-life learners,
designing flexible pathways from VET and professional experience fo higher education, flexible learning
arrangements conciliating family-work life and learning and the adaptation of didactical methods in HE are
challenges to affront problems of the aging knowledge society. Opening Higher Education (HE) to this group
is still a minor aspect of education and training reforms, but it is a strategic goal fo raise the skill level of the
adult EU population, as well as closing the mismatch beiween supply and demand for high-skilled workers.

The project THEMP aims to study the TLL of HE institutes in several countries with respect to inclusion of mid-
life learners. At the core stands a comparative study with concrete example analysing statistically available
dota, making series of inferviews with decision makers, stakeholders, lecturers and mid-life learners.
The study will analysis the efficiency of TLL programs in achieving the integration of mid-life learners in terms
of access to and retention in programs, their duration, the creation of learning pathways and didactical
innovation. The results of this study will allow advances in the design of core conditions of socially and
economically effective TLL programs for mid-life learners. The project will use a combination of social
research and active participation of the university under scrutiny facilitating mutual learning between HE-
decision-makers, stakeholders, practitioners and learners.

For the social research, the project uses an innovative combination of Transitional Labour Market approach
to define and measure situation of social risks; and the Capability and Capital approach to operationalize
employability and well-being. It will provide differentiated tools to analyse TLL programs and their integra-
tion inthe general higher education systems based on adequate definitions of efficiency and quality to
evaluate the inclusion of mid-life learners. It will also analyse the regulation of the TLL system, not only with
respect to labour markets and society, but also its internal regulation in terms of access, learning pathways,
certifications, recognition of prior learning and funding. Special attention will be paid to the relation fo the
Bologna three-cycle system and the ECTS. Another area of analysis will be the analysis of didactical innova-
tion in the TLL programs to assure the retention of non-raditional students in the TLL-system.

www.themp.eu



